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The concept of development has been used in economics and edu-
cation under different ideological labels and for a variety of planning
purposes. However, the main reasen for singling out education as
instrumental in development is its role in producing the skilled man-
power required to meet a country’s socio-economic needs. Thus
education has come to be regarded, in our view wrongly, as a supplier
of ‘human resources’; it has been turned into a formal institution
concerned in practice with the immediate provision of trained skills
and aptitudes, in which human beings are perceived as agents of
production, their social, cultural and civic roles being relegated to the
background.

Education has thus ceased to be a permanent lifelong process, and
has become a system for awarding certificates, promoting social
values and attitudes founded solely on paper qualifications and com-
petition, It produces students whose aim is the prestige of a diploma
or degree, not the genuine search for knowledge and its furtherance
even after school and university.

In addition, the economic theory of development has now become
obsessed with the attainment of economic indices of expansion in as
short a time as possible, without pausing to analyse the effect of these
changes on the lives of men and women. Greater emphasis is set on
the production of goods than on the creators and users of these goods,
on the assumption that production will indirectly benefit society.
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This development process is reflected in the theory and practice of
planners, who try to predict foreseeable changes by applying to
reality the measures they consider suitable to bring about such
changes. Seen in this light, planning marks a departure from the
search for an ideal world, and becomes merely a forecasting technique,

The Utopia/reality dilemma is the epistemological representation
of the divide between the desirable and the possible, between a world
which does not exist and a temporarily established order, between
planning the future and planning the present. Utopia and reality are
terms commonly used, in our view wrongly, to portray idealism and
pragmatism as incompatible ways of life. Added to this is the idea,
deeply rooted in today’s money-dominated society that Utopia is a
matter for idle speculation and fanciful imagination, leading nowhere,

Without entering into the philosophical discussion of Utopian and
anti-Utopian thought, which began in the early seventeenth century,
following the work of Sir Thomas More, and has continued up to the
present day with the analytical study by Monchis (1981), we must
establish the relationship between an ideal world and the learning
process by defining what in practice is meant by Utopia. The Greek
etymology ou (no) and ropes (place), in other words a place or world
that does not exist, does not necessarily mean that this world could
not exist, and it was precisely in Thomas More’s Utopia that the
concept came to mean a plan or idea that is desirable but unrealizable
in the established order of the present.

The notion of Utopia has developed in two clearly defined ways.
The first, according to the ‘phalanx’ theory of Fourier, takes unreality
and constructs an imaginary reality or another unreality, and the
second takes existing reality as the starting-point for representing a
different and better world on the basis of another possible furure
reality. We consider the second view to be essential to any strategy
of future social planning and we take issue with the ‘anti-climax’ of
the theory of contemporary planning,

Planning and natural growth

This ‘anti-climax’ is constantly in evidence in writings on social,
economic and educational planning, In most cases, the objectives set
by planners do not differ in any way from the objectives inhetent in
the natural and irreversible growth of any society. An cxisting reality
is taken in order to prepare, or rather organize, strategies to attain
a foreseeable reality, frequently the product of economic growth or
development, according to Robert L. Heilbroner’s theory, This
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concept of development aims at producing a take-off point at which
wealth, defined as productivity plus finance, exceeds domestic con-
sumption; this explains the effort to expand gross national product
(GNP). As a rule, take-off is achieved by increasing agricultural
production and industrialization, accompanied by new institutions to
manage the planned expanding economy. The result is that the
development-oriented system brings with it an expansion in formal
education in order to produce trained manpower, or human resources,
constitue a professional class and modernize a country.

This purely expansionist planning model typifies today’s society,
in both capitalist and socialist countries, and causes an anti-climax
in planning, turning it into a simple matter of forecasting, systematic
organization and the subordination of desirable human goals to fore-
seeable economic development. Planning tends to identify objectives
rather than create them, to maintain reality rather than transform it,
and to match needs rather than expectations to resources.

We shall call this type of planning ‘realistic’ because it pairs reality
with reality, aggregates and allocates resources, and is based on a
possible pre-established perspective, This is modern planning, devoid
of creative imagination, not designed to change the course of society,
amounting to no meore than a programming technique. Decisions are
taken, but there is no thought. Decision is simply a matter of attribu-
ting to objects logical patterns of existence, and this is typical of
contemporary rational planning, However, we must go beyond the
mere analysis of a situation in order to see how its components
interrelate and can be projected into the future. Figure 1 illustrates
both strategies.

The concept of so-called Utopian planning as thinking towards a
climax gives scope for reasoning, reflection, imagination, even dreams,
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and provides the first link in the chain of human revolution. It is the

historic and social heir of brute force.

The diagram on the right of Figure 1 represents therealistic planning
model, with various development objectives, attained by using the
resources available to maximum capacity. With this model, the most
commonly used procedures are forecasting and regression, and at no
point are the results integrated into a single objective. This explains
the constant variability of the products of development. Inflation and
re-evaluation may produce the same results. The system is adjusted
daily, and there is no long-term vision. The great danger with this
planning strategy is that, since the future direction of change is
unknown, trends believed to be positive can actually defeat devel-
opment. The clearest example of this is the failure to plan ecological
conservation, which we have realized only now that the damage is
evident.

The strategy we are proposing is shown on the left of Figure 1. We
shall call this the model of Utopian planning, or the planning of
alternatives converging on a single parameter. Here a single objective
is sought, and only the paths leading to it change; these are planned
in the light of available resources. Progress may be slow at the outset,
rapid or steady, coming up against many or few obstacles, but never
losing sight of the contours of the desired future society.

Utopian planning combines the desirable and the possible, not the
possible and reality. The objective must always be desirable, perhaps
impossible in today’s estimation, but possible at a future date. The
methodology of planning is organized in reverse order; starting from
the Utopian goal, it comes back to present reality. Society sets its
course in the direction of Utopia, and even when it does not reach it,
it continues on that course. This ideclogical strategy differs a great
deal from the development-oriented concept, which selects only
short-term objectives, without setting its sights on the lives of our
children and grandchildren. Incapable of portraying the man of the
future, it makes him a slave of his own creations. The development-
oriented model, shot through with contradictions due to its lack of
long-term aims, is unable to maintain the ecological equilibrium that
is crucial to the survival of the human race.

Conclusive proof of the failure of “realistic’ planning is the fact that
more problems than solutions have arisen in the ficld of education.
Here are some examples:

1. The model assumes that development of the economy (the primary,
secondary and tertiary sectors) requires skilled human resources,
and that the formal cducation system adequately satisfies these
needs, Paradoxically there is a decline in the quality of education,
compounded by the great demand for it from society, which
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assumes that the higher the level of education, the better the job
prospects. What the system promotes is not cducation but the
acquisition of certificates and diplomas; the individual is motivated
by the acquisition of gualifications, not by the search for know-
ledge, which alone genuinely inspires high educational standards.
Diplomas are prized more than learning itselfl

2. The ‘realistic” model stresses the training of human resources to
meet the needs of the economy, yet never before have there been
more trained people out of work than in today’s society, quite apart
from those in occupations for which they have not been trained.
This also happens in the non-capitalist development-oriented
model, where vocational training is not related to the individual
but to a productive system which perpetuates a dominating social
structure, the aim being to increase production rather than modify
the social relations inherent in the productive system. The only
difference between the two kinds of social and political organ-
ization lies in efficiency and bureaucracy. The capitalist system is
not so efficient in absorbing human capital but is more selective in
the jobs offered, while the socialist system employs surplus trained
manpower and creates a bureaucracy.

3. The ‘realistic’ planning model, whether at institutional or national
level, 1s based on existing needs and devises a comprehensive
strategy to meet them, This is called a short- or medium-term
plan. However, bearing in mind that the formal education system
takes a minimum of cighteen years to complete its product, it will
be seen that at the end of that period a new generation will have
been trained to meet needs and objectives which are two decades
out of date. When a group of planners get together to draw up a
teacher-training programme, for cxample, they take as their basis
current trends, on the assumptions obtaining for a teacher today;
nobody dares admit that the new curriculum should train a teacher
for the coming five years, especially in view of the fact that we are
living in a world flooded with new knowledge, with an extremely
mobile population and (especially in the poorest countries)
alarming population growth rates. Pefialver (1975) compares edu-
cation to the planting and harvesting of fruit. It is not only a matter
of time, but also of the type of seed, soil, treatment and ripening
before the harvest is gathered. What happens during the planting
and ripening stages will depend on the efforts we are prepared to
make.

These three problems produced by the development-oriented model

are closely linked components of a wider problem. The world does

not know where it is going; every day, man loses slightly more
control of his destiny, or obsessed with surviving from day to day,
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lets it slip from his grasp. Our only hope lies in planning Utopia and
aiming for it with single-minded determination.

The planning of Utopia is a permanent feature of society, since
Utopia changes when it is attained or, rather, when it is within our
grasp we see that our Utopia has become a reality and that a new one
has taken shape.

Short-, medium- and long-term plans are prepared in the context
of a master plan designed to ensure that emergency or ad hoc plans
fit into the overall direction of change sought. Utopian planning is
based on an ideological analysis which establishes a theory of devel-
opment centred on man and reflecting the limits of his capacity for
self~improvement.

Thus by ‘development’ is meant integral and harmonious devel-
opment which makes it possible to promote human creativity by
providing the basic means of subsistence that are essential to the
achievement of democracy. With this school of thought, man becomes
the focus of all planning in a democratic system which seeks a radical
reform of existing social and educational structures. The foundations
of democracy, assumed from the Utopian point of view to be perfec-
tible will become unshakeable provided that education responds to
the very highest possible ideal in its task of forming minds: creating
in men and women a sense of critical awarencss and responsibility
in respect of both themselves and their physical and social environ-
ment, so that they can work together to build their own future.
Needless to say, this means an education system in which fundamental
policies or principles bridge the gap between the master plan and
operational plans, between Utopia and reality, between ideology and
practice.

The students of the year 2000

The time-scale shortens with the speed of technological invention,
In the fifteenth century, a three-month voyage between two conti-
nents was considered very short. Today, an eight-hour flight to cover
the same distance seems a long journey. Time is a man-related
variable thar depends on the kind of person and the tempo of his life.
Anthropological studies show that in primitive societies, where life
expectancies are half those of contemporary Western man, time passes
more slowly, at half the speed of the life of a2 modern city-dweller.
We point this out because, though the twenty-first century might
seem a long way off, it is not cven fifteen years away, less than the
time required by the present system to educate someone for a vocation.
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TarLE 1. Student scatistics between 1950 and the twenry-firat century {in millions)

15 1975 2000

Geographical area Mumber 9 Mumber % Mumber %
Africa 2rn a7 Pl Inr 28 134
America 330 rg.r 559 139 o7 145
Latin Arnepica 164 6.5 323 f.o G0 0.8
Morth America 166 6.5 236 5.9 289 47
Asia 1,379 549 2318 574 3612 532
East Asia 693 26.8 1,063 2.3 406 22.7
South Asia Tab 28.1 1255 31.1 2,206 35.%
Europe 572 228 73 I&.r 832 I3.4
Oreeanta I3 .5 FH o5 30 0.5
World Total 2,513 Io0.0 4,033 rog.o G100 T
Mozt developed countries B3z 33.1 1,09% 7.1 1272 20.5
Leasr develaped countries 1,681 56,9 2,040 72,9 4527 705

Sewreer Author's caloulntions based an a United Notans requirements study of o7l

In the year 2000, taking formal education alone, learning reguire-
ments will not only be more diverse but also greater in quantitative
terms. Table 1 shows the number of students at the beginning of the
twenty-first century. The increase in the world’s population over the
last fifty years, combined with greater life expectancy, is producing
unprecedented figures. It took some 5 million years up to A.D. 1800 for
the total world population to reach the one-billion mark. In barely
130 years, by 1930, the population had grown to 2 billion, and by 1960
it had reached a toral of 3 billion. By 1975 we had outstripped the
4 billion mark, and in the year 2000 there will be 6 billion human
beings on earth. In the same year, the developing countries will be
inhabited by 80 per cent of the world’s population, with almost
5 billion potential students,

The population of Latin America will have doubled in barely
twenty years, reaching some 608 million. This student population
explosion must be tackled at once. Since it is barely possible to cater
for half the current population with the development-oriented model,
what will happen when in less than two decades there will be twice
the demand and a system quite incapable of satisfying it? Tables 2
and 3 show world school enrolment trends. The most industrialized,
or least poor, countries will have fewer school enrolments in the
year 2000 than in 1981, while the others will increase their figures by
more than 8o per cent; Latin America will have a relative increase
of 84 per cent and an actual enrolment increase of 132 per cent. These
figures may rise still higher if health programmes prove more effective
in combating infant mortality. The situation appears all the more
serious if it is borne in mind that this world population explosion will
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Tanre 2. School age population trends (in millions)

B ipeAonnomic nTen (34120 15%0 2000
Depeloped couniries 6-23 286.5 3352 321.9
Age 6-1T o078 o8 160.4
Ape 12=17 LY 115.8 1ok.g
Age 18-33 7.5 115.6 1035
Developing countries 6=23 7830 I, 320.2 0.3
Ape b1t 3166 495.0 G644
Age 1217 z49.2 4453 €I5.5
Age 1823 2I7.2 31880 5504
World total (§=23) I080.5 I600.4 2522
Age 611 424.4 594.8 7738
Age 12-17 340.3 356.1 T24.4
Age 1823 304.8 5045 G540
Sowrce; Authors” caloulations besed on 2 United Mations requirementa study of 1978,
TazLe 3. Bstimated {ncrease in population and school enzolment in Latin America
in the last quarter of the twentieth ceatury (1975=2000) (percentages)
Relative papulation ERelarive achnol
inerease enrelment inoTeAse
Bchoal age-group {197 5—2000) (197 §=aood)
G-1T 5.3 I1IX.4
I12-17 54.4 133.0
] §3.0 246.3
Total (6-23) g3.8 r32.z2

Source: Uneerd, Quandwrive Bducaddon and Projectons, 1e79.

reverse the pupil-teacher ratio. Given today’s teacher-training growth
rate it will be impossible for the existing system to cater for a popu-
ladon of 600 million, of which more than 60 per cent will be under
25 years old. It is estimated that by the end of the century no Third
World country will be able to provide primary education for the
entire primary-school age-group, and that the illiteracy rate will be
higher than in 1980. Despite efforts to reverse the trend, the world
illiteracy rate will increase from 320 millien to 1 billion in the
year 2000, which means that a quarter of the world’s population will
have no access to the rudiments of education, namely reading and

writing.
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The students of the twenty-first century

It would be wrong to suggest that no progress has been made over
the last twenty-five years in improving and extending school edu-
cation throughout the world. But judging from the guantitative and
qualitative results, school enrolments fall short even of real demand,
not to mention Utopian requirements.

Carnoy (1974) argues that cognitive ability is closely related to
social class, and that achievement is due to the combination of social
class and the amount of instruction a pupil receives, rather than to
actual cognitive ability. In other words, the demand for knowledge
springs from the social hierarchy and not from knowledge as such.
Education is organized in such a way as to maintain the hierarchical
structure of the development-oriented approach, and the foremost
aim of teaching is to train children to compete for a limited number
of jobs at the top of the industrial pyramid rather than to work
together to improve their common condition. An aggravating factor
is a selection of class subjects corresponding neither to the social
purpose of schooling nor to the difference drawn between science and
technology. For example, progress in physics in the exploration of
outer space is described as “technological’ bur not the planning and
running of a health centre. Bowles and Gintis (1973) also argue that
the most pertinent skills learnt by pupils about their future role in
society are behavioural or non-cognitive abilities connected with
social class, variously developed by different kinds of schools and
even among students at the same school.

It must be stated that the strategy of school enrolment has been
inadequate in terms of both guantity and content: (a) it caters for
only part of the school-age population; (b) survival rates, especially
in Latin America, are so low that of every 1,000 children entering the
formal education system, it is estimated that only five complete their
education; and {c) the subjects taught reflect neither recent advances
in knowledge nor the attitude to social reform which is a human duty.
Nowadays, education is a tool for the perpetuation and reproduction
of existing social structures, rather than for the improvement of
individual and collective systems of values and the creation of skills
that will give man control over his environment and over decisions
affecting his future. In a word, the development-oriented system has
allotted to education the sole function of training resources for the
machinery of production, rather than perfecting man as an overall
biological, psychic, social and cultural entity. Mankind, the real focus
of development, has been supplanted by one of development’s crea-
tures, the production of goods.
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Part of this second problem facing education today is its failure to
adapt to the advances in science and technology. Educational insti-
tutions and their teaching systems lag far behind when it comes to
adapting to new forms of knowledge and learning. While the edu-
cation system shapes some of the components of society, it is also
conditioned by society, and has therefore to adapt to society’s many
and increasingly varied changes. The requirements of changing ways
of thought, scientific discoveries, new technologies, the steady turn-
over of the school population and the emergence of parallel education
in the form of television and radio are only some of the factors which
formal education has difficulty in assimilating. The education system
itself is reluctant to accept new teaching techniques and aids. In the
age of the satellite, schools are still using blackboard and chalk. This
is not even realistic planning; it is enslavement to the past.

Distance education is an example of a technology that can bridge
the gap between scientific discoveries and their popularization
(Escotet, 1980; Pefialver and Escotet, 1981). It would be impossible
for a formal education system, based only on the interaction between
student and teacher, to keep apace with the breath-taking advances
of science and technology. Distance education offers a way to tailor
education to present and future technology. The rapid spread of
its popularity in almost every country offers hope for new patterns
of institutional education. We are in favour of this kind of edu-
cation, though we have some criticisms of the lines along which it is
developing.

Distance education requires a careful approach, since there is no
guarantee that an innovating process will produce new results. Even
revolutionary systems can produce extreme conservatives, thus
reinforcing the development-oriented mentality.

Distance cducation may be of valuable assistance in educating
people for the twenty-first century, but it could also turn into a
system which widens the gulf between us and Utopia. The present
author has frequently criticized distance-education techmiques that
consist in generating information (almost always less efficiently than
traditional techniques) in order to produce trained manpower. What
the world really needs is educated people, capable of understanding
the contemporary driving forces in the world, and who can adapt to
them and transform them (Escotet, 19762). The trained person
produced by distance education will soon see his instruction become
obsolete, whereas an educated person will develop or create new
abilitics when necessary.

Distance education should therefore stress the formative and
creative aspect of education, while not excluding instruction; it is
simply a matter of tackling both variables. Most distance-education
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systems seek uniformity of content and method, and disregard, or
even eliminate entirely, the part which can be played by students in
the education process. The student becomes merely a receiver of
more or less sytematized information; he is isolated in his vertical
relationship with the teaching material, on which he is entrely
dependent. Comprehensive learning calls for participation as man’s
natural birthright, stemming from his ability to transform and create
anew. According to Freire (1973), dialogue, which is fundamental to
participation, does not consist in the student retracing all the past
stages of scientific progress, but in challenging knowledge in its
relation to, and effect on, current reality, in an attempt to under-
stand, explain and transform it. The significance of scientific dis-
coveries should be discussed, as should the historical and future
dimensions of knowledge, its place in time, and its application.
According to Freire, the best physics student is not the one with the
best memory for formulae, but the one who understands their
rationale. The best philosophy student is not the one who can
expound the works of Flato, Aristotle, Russell or Hegel, but the one
who approaches them all from a critical point of view and dares
to think.

Participation, or two-way education, was typical of the individu-
alized teaching of the past. There is nothing new in it: Plato proved
its worth in his Dialogues. Today, sheer numbers mean that dialogue
remains at the intentional stage. This is the challenge for distance
education: converting mass education into two-way formative edu-
cation with which it will be possible to think about Utopias and to
change the course of history,

The quantitative and qualitative challenge to education is increased
when we consider that formal education, which takes up a few years
of one’s life, is no guarantee of the preservation or improvement of
the human condition, an ideal which implies the continuing perfec-
tibility of mankind. It is not possible to adopt the ‘realistic’ plan of
making education last twenty-four or even twenty-six years. What is
needed is a continuing educational process in which the ‘educational
community’—in other words the whole of society—adopts a learning
attitude throughout life, and can adapt to the furure without forever
destroying structures and values on which the survival of man and
his culture depends.

By contrast with the present limited span of education, continuing
education, both formal and informal, is one of the goals of Utopian
planning. It confers on school and university 4 much higher role than
the mere transmission of knowledge: that of teaching people how to
learn, and how to go on learning even after leaving the formal edu-
cation system; of granting a certificate or diploma in recognition of the
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completion of only one stage in education; and of changing the
structures by which socicty awards gualifications.

Learning in the twenty-first century, assuming that the world is
spared Armageddon, will require greater participation by the edu-
cation system in its own future. Thanks to technology, methods for
acquiring information will be increasingly simple, accessible and
accurate. The working day will be much shorter, allowing greater
time for creative leisure and making education ever less hierarchical
and more ongoing throughout people’s lives. The education system
will rediscover its true role, which is that of serving the individual,
helping to train him in mastering cognitive skills and the ability to
think, in developing a critical awareness of reality and in co-operating
with others around him. Information will no longer take pride of
place in this system, since it can be acquired through other insti-
tutionalized or informal methods. Information and training will go
hand in hand, neither one at the expense of the other.

We shall no longer live in a world of specialists, but of men and
women who blend expertise with general knowledge, and who are
capable of viewing organic education as designed to create equilib-
rium without retarding growth, and promote growth without jeop-
ardizing equilibrium. Lewis Mumford wrote (Mumford et al., r970):

We have created an industrial order that is closely linked to automatism,
in which mental debility, congenital or acquired, is necessary for docile
factory production, and in which widespread neurosis is the final gift of an
ultimately insipid life. Our lives are governed by specialists who know oo
little about what happens outside their field to have a sufficient understand-
ing of what happens within it; unbalanced creatures, not with method in
their madness but madness in their method. Qur life, like medicine, has
suffered from the ousting of the general practitioner, who is capable of
carcful diagnosis and treatment relating to both individual and community
health. Has not the time come to ask ourselves what really constitutes a
human being, and what chanpes are required in our outlook in order to
create this human being?

Principles for a Utopian plan of education

Principles or policies are the bridge between reality and Utopia.
Preparing these policies involves establishing new standards which
define the values most in keeping with what is sought for the future.
This happens when the objective of planning is to change a system
of values in order to align it with present circumstances and the
outlook for the future. In this type of normative planning definitions
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are obtained from values and expressed in terms of requirements, An
education policy should reflect a country’s political options, its
traditions, values and ideas about its future.

By and large, values generate principles which help to specify the
main lines of emphasis of policies. Policies in turn should be backed
up by strategics offering various ways of attaining the objectives of
the master plan, limited to those that are attainable when optimum use
is made of available resources. In this form of progress to Utopia
from reality, to the desirable from the possible, strategies require
operational programmes with detailed priorities, activities, schedules,
resources, etc. The plan thus acquires the overall coherence required
for the various programmes and activitics to contribute towards the
continuing achievement of objectives, and goals along the Utopian
lines originally devised. Utopian planning cannot be limited to an
administration or official body; it must be participative, since it is
in the community that ideas germinate, successes and failures come
to light, and plans are carried out.

In applying this kind of thinking to a developing and changing
democratic society, we might single out various educational principles
or policies as the main guidelines for a country’s education pro-
grammes and activities (Escotet, 19768). Briefly, we can single out
three basic policies.

EDUCATION FOR DEMOCRACY

This policy isfounded on democracy as a type of society, and is opposed
to any kind of totalitarianism, personality cult or reversal of partici-
pation. All members of a society should: (3} be educated as democratic
citizens for a democratic society; (b) be effectively entitled to a
minimum basic education which will make possible their self-
fulfilment both as individuals and as active members of society today
and in a future of rapid change; (c) enjoy real opportunities of
continuing to learn after completion of compulsory or basic edu-
cation, in the light of their interests, aptitudes and skills and in
accordance with the ideals of a “learning society’; (d) enjoy compensa-
tory benefits to offset any possible social, cultural or economic
disadvantages; and (e) be given real opportunities to run their own
affairs and participate actively in basic community organizations.
The aim is not only to democratize education through equality of
opportunity and access, but also to make every member of society a
genuine democrat capable of enjoyving freedom while respecting the
freedom of others, in a spirit of co-operation rather than competition.
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EDUCATION FOR INNOVATION

The education system requires a new impetus for processes of change

of all kinds. These changes should affect all the parts of the system

which are instrumental in maximizing the capacity for innovation,
as regards both participants and management processes. The edu-
cation system should thus be geared to the continuing achievement

of the dynamic renewal and transformation of society, For this a

three-pronged approach is required:

The transformation of élite education into mass education, which
implies new methods, structures, curricula, attitudes and values.

The ability to adapt the education process continuously to future
social conditions and to advances and discoveries in the fields of
theory, methods and technology.

The provision of a type of education which is centred on the student,
in tune with his environment, needs and aspirations, and with
those of society, which will stimulate his creative ability and
encourage him to generate science and technology,

This necessarily means orienting individuals towards innovatiom,

making them students for life who are capable of foreseeing the future

and the new needs arising from new ways of thinking.

EDUCATION FOR AUTONOMOUS DEVELOPMENT

The basic aim of this development policy is to secure the well-being
and improve the standard of living of a society. Under it the edu-
cation system should be geared to serving man and his environment
50 that by using the creative potential of society man will be able
effectively to influence his own destiny. This policy is therefore based
on the principle that the purpose of education is not only to cater to
demand (the development-criented position), but also to adapt
demand to the development goals that are desirable for man and his
culture. Education’s contribution to the quest for antonomous devel-
opment will stem from the following:

The development of a country’s scientific and technological potential
through the creation or activation of sciemtific, technological and
administrative machinery enabling it to make full use of its
resources and production, educate its population and provide
direction and meaning for economic growth.

The systematic training of manpower in arcas which have national
priority, including not only the production sectors but also arcas
concerned with wvalue systems and with social, political, and
administrative decisions and their implementation.
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An increase in the ability of the education system to identify and
transform values by providing support to the health, leisure,
nutrition and housing sectors, in addition to that provided to the
production and management sectors.

The promotion, diversification and development of genuine forms
of popular expression manifesting a cultural commitment to
national identity.

The opening-up of national education to international affairs, so that
notwithstanding the inevitable interdependence of cultures and
nations, a society will increase its ability to survive without losing
its identity.

These three policies converge both in their orientation towards the

desired social goals and in their crystallization into strategies for

change. All three reflect the age-old aspiration for the development
of man both individually and as a member of a group. Bat it is not
encugh to plan pational development without taking account of the
variables which can threaten or even block progress towards Utopia.
While all societies have their own dynamics, based on the life-styles
of their members and the policies adopted by their leaders, unplanned
objectives also exist at the international or “supranational’ level,
which are related to the specificity of individual members of the
community of nations (Escotet, 1982). Planned objectives can be
readapted in development plans, but ‘supranational’ objectives reflect
juztapositions of populations at the international level, and at the
same time can determine the future of a given society. Thus the past
and the future of a country are conditioned not only by the country
itself, but also by the countries which inevitably interact with it,
This historical dimension is the product of national and inter-
national cultural developments whose successive stages reflect change,

though not necessarily situations of crisis. Where change produces a

crisis it eliminates a system of values and replaces it by another, as

noted by Ortega y Gasset in confuting Spengler’s theory of the
decling of the West. Change is the law governing evolution; crisis
means its breakdown. Crises occur because societies are not prepared

for change. Here precisely is the target for action by those who plan a

Utopian form of education: preparing men and women for continuing

change, even if necessary for transient crises. Change permeates

every part of a culture: any major change in one part immediately
affects the whole. A society should be able to reduce its frontiers
without impairing its sovereignty, and to perpetuate values that are
considered vital to its culture while continuing to reflect on the
future and select the kind of changes it is to undergo.

This does not mean incorporating undesirable external values to
replace traditional desirable ones, which in fact is happening at the
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moment. The situation in a number of countries is becoming alarming
due to the existence of at least two clearly separate cultures; a culture
centred on traditional values which reflect national identities, and a
culture that imports values modelled on external cultures. A dramatic
conflict arises when a society relegates national culture to the back-
ground, and brings to the fore the values of a consumer society, Any
solution based on the vital Utopian aims of safeguarding fundamental
human values, including the lofty ideal of social democracy, and
promoting the values which enhance the human and universal
dimension of a nation’s culture, must necessarily be addressed to
national problems in both the national and the international context.

A society should therefore be well informed about what is going
on in the world around it, avoiding the self-centredness which risks
being a guiding principle of development in the immediate future.
Education for Utopian development means not only educating indi-
viduals but also imbuing them with a sense of collective awareness
leading to a commitment which goes beyond national frontiers and
cultures, a humanity which should be the goal of all individual
reflection.

Any discussion of the future is incomplete without a study of edu-
cation, hence of the type of human being sought. This canmot be
visualized in realistic planning, committed as it is to an imperialistic
society that forces its members to accept positions controlled and
defined by an ever-present political or economic ruling group. It is
inconceivable that élites should exist to perpetuate themselves: their
purpose should be to reorganize society from top to botrom.

This approach to Utopian planning seeks not an egalitarian society,
since no human being is equal to another, but a rich and varied one in
which no persen’s occupation gives him or her authority over the
life of another, and in which work done is in the interest of all, as
opposed to the development-oriented trend in which the individual
is trained for a particular job.

Qur Utopia places the desired goal between the explored or fore-
seeable future and the unexplored future. Thus, the suggested plan-
ning model is dynamic rather than static, since the closer we get to the
objective the clearer it becomes that new guidelines are necessary.
Our Utopian concept implies going beyond the possibilities of present
social structures, while blending the past and the present, making use
of the energies of those who favour a new model of society and of those
who wish to see the continuation of the present one. In this way, the
path taken by a Utopian strategy may at times lead towards the
desired object and art other times retreat or even become reactionary.
These fluctuations can be foreseen in Utopian planning by analysing
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the clash of opposing strategies; such analysis helps to set these
strategies on a more permanent path, since all of them, despite
temporary deviations, converge on a single parameter, namely the
ideclogical vision of a coherent structure of objectives or policies of
which the whole is greater than the sum of the parts,

The dynamism of Utopian planning thus consists in establishing
alternative paths and in forecasting fluctuations in order to control the
movement towards the desired objective. Utopian strategies also
cxplore conflicting options and differing ways of implementing
policies and reaching the desired target; thus provisional paths can
be chosen which aceommodates conflicting strategies. In a nutshell,
Utopian planning calls for dialectical analysis, closely attuned to the
course of history, the social forces driving it forward and rthe changes
sought through development.

Matus (1972) points out that realistic planning by the state as
developed either follows the wrong lines or lacks a precise sense of
direction. Constant adjustments or demagogic expediency prevent
an overall long-term assessment of development, increase the people’s
dependence and frostrate their aspirations for a better life.

Our impoverished world is aware of its limited chances of survival.
Man’s self-inflicted pessimism extends to creating the weapons for
his own destruction, and is the monstrous offspring of the sickness
that ravages us. A contributory factor to this sickness is the education
system. It is incumbent on this system, as both a right and a duty, to
rid mankind of this epidemic, which threatens to wipe out the
human race,

It may be that we do not yet have all the instruments for change,
nor the answers to all the problems of Utopian planning. But we are
sure of one thing, and that is the urgent need to get down to work; we
must plan by ‘reaching for the stars’, setting our sights on a picture
of hope for the new century. |
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